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ONE READER™S COMMENT, REMINDING US WHY WE HAVE THIS NEWSLETTER:

"ARs for me, I'm no expert: I want to know how to teach
reading % writing at & university level se that I can do it

hettee.

M.G.40.

A TECHNICAL NOTE: The text of this newsletter is compeosed and
formatted using Microfro’s WordStar on an  IBM Fersonal Computer

with 128K syatem RAM and twoe double-sided (320 disk drives. It
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I+ vou have {or have access to) an IEBEM PLC, I°'d 1likea to hear
from yvou. Perhaps we can get our machines communicating with aone
anather. I have a modem, although I den’t yet have it hooked up
and running.

NEWS FROM A FAR-FLUNG CORRESPONDENT:
"TWO “ENERGIZING ARTICLES™™

One of the things I've appreciated most since I°ve been in—
volved in academia has been the occasional recommendation by a
colleague af a particular bock cor article which turns out to he
"energizing'-—that is, it makss me get up and take a walk half
way through reading it: it calls for large, block—-lettered com—
ments in the margini it producss pages of notss, full of exclama—
tion peintsi: and it reogrganizes my thinking so a5 to make me want
to go back and reread cother things in the new light it s shed on
what I thought I already hknew.

In the courze of reading full time for the past couple cof
months in the new {(to me, at least) field of reading theory and
its possible implications for the teaching of literature at the
introductory college level, I've found & half—dozen such arti-
cles. Not all, it's clear, would be energizing to somzone who
wasn't in my unigue position-—-scmeone, for instance, who had not
recently read the particular range of things I had just finished
at the moment. A couple, though, might well excite many people
concerned with fthe same kinds of broad issuss of literacy and
language learning that I"ve become precocoupisd with over the last
few years.

Here, in the hope that they might ke "energizing' to somea of
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my colleagues, are recommendations of two such articles I found
recently.

i.

Rand J. Spiro, & reading researcher at the University of
I1limois Center {for the Study of Resding. has for some years been
ascsociated with the group there working on "schema theorv'. He
has often published in association with Richard €. Andersons
their best—known collabotraticn was the editing ot the 1977
Schocling and the Gcguisitiaon of Enowledge (Erlbaum). Last
spring Spiro, whose primary interest are in cognitive psycholagy,
puklished "Long—-Term Comprehencsion: Schema-based Versus
Experiential and Evaluative Understanding"” (Foetics 11:I1 [March

19821, 77-8&6). . 0 T

In 1t, Spiro argues that many of the problems encountered in
applying echema theory to "real-world" reading arises from the
fact that mest reading research involves very short texts and
drastically limited periods of time. Fsychological ressarchers,
he zsgerts, have failed to consider that processing over longeaer
terms may be as different fram short-term processing az long—-term
memory is different from short-term. Epiro goss on to suggest
some of the wavs in which a "lgogical” model, limited to "informa-
tign—processing"”, is inadequate to the activities which seem to
accompany owr reading of texts such as his example, Joyce™s "The
Sisters”. (Longer—-term processing, he savs, 1is particularly
charactericstic of the reading af literary texts.)

More generally, the idea that what really matters to reading
is the kind of thing that™s already in the reader’™z head before
he starts generating meanings is cbhvipusly an important one if
you're trying to understand the role plaved in tesaching by pre-
conceptions about literature and by the influence of the contexts
in which literature can be——and is—-read and taught. This is an
geEpecially important concern when we ar=s trying to understand not
just how people comprehend, but how the affective dimension fits
into that comprehension. AN important .difficulty with =chema
theory in'accounting for the reading of literature has besn that
it has seemed incapable of allowing for affective or emotional
response. Any hint that that may change seems an exceptionally
interesting idea.

Spiro is, however, not yet in a position to take into
account many of the characteristics of the kind of reading appro-
priate to literary texts which I cornsider most important-——for
instance, the typical doubleness of perception involved in the
reader’s awareness of both narrator and author, or both pattern
and subjecti: in other words, all the complexity of what Seymour
Chatman would c3ll the "discourse level" in addition to the
"story level”. Even so, it seems te me his article represents a
dramatic case cf a2 zpark jumping acrcss the narvrowing gap between
two previcusly unconnected--and often even hostile——disciplines.

It is perhaps equally important that Spiro——unlike many o,
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empirical researchers——does not ignore the possibility that
literary studies may have saomething important to offer cognitive
grience, as well as the cther way “round:

The issue of long—term comprehensicn not only illustrates

csome of the limitaticns of schema theory for a complete

understanding of text-processing (especially literature),

but alsog shows how the study of literatuwre (which is not

subject to the constraints of the laboratory texts) may

complement experimental studies in the developmeant of a !
general theory of text-processing. (F. B84.) |

Ferhaps most important, however, the article represents what
may well be the beginning of a major rethinking of the relation
to "real-world reading" of schema thecry as it has been outlined
over the lIst faw vears, and it’s particularly interesting to me
that Spireo——with his background and training—--should be one of
the peopls doing that rethinking.

an article I found exciting in quite a different way is
Michasl Steig's review of four books about reader-response criti-
cism in the February 1982 College English ("Reading and Meaning."®

a4z:12, 1B2-18%). Three of the books are of central importance in
this most recent (and, I think, most promising) develcopment in
literary criticiem, and his presentation af them is of 2 kind
which it ssems to me may invite many literature teachers not
ecspecially interested in literary theory (or, in fact, actively
hostile to it in the form of recent developments like poststruc-—
turalism, deconstruction, and =zo forth) to take a sericus look at
this new set of ideas, In part, this is because gf Steig’s
approach? he hegins by cutlining hie own "theoretical develop-
ment” from a less—than~-fully-self-conscious embracer of New
Critical principles to a believer in the principle that the
reader is the most important af the complex of elements availaskle
to the scrutiny of scholare, critice, teachers, and readers. His
pilgrimage is one that many other teachers have found themselves
crn in the'last few vears, and company along the road, as Chauvcer

understcod, is a goodly thing.

Steig’s statement of the basic problems posed by the three
books most directly concerned with reader-oriented criticiem
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alism, edited by Jane Tompkine) is clear and direct. Froblems
like the extent to which many self-stvled reader—responze critics
rare in reality concerned only with texts and the "ideal" readers
those tents imply, and the opposed extreme——friticsz who are can-
cermned only with individual readers as human beings, and hardly
Wwith reading at all-—ares faced sguarely, but withcout using them
as an excusa far dismissing the field as a whole. Indeed, I

think Steig’s review makes as good a short introduction as I7ve




found to the central questions raised by the movement, znd alsa
ronstitutes a useful focusing of the issues for a reader who is
already acguainted with the basic ideas.

In a way, each of these articles represents & step toward a
svmthesis from one of two opposed extremes—-—-Spiro’es from that of
rigidly empirical investigation, and &Steig’s from the traditional
humanist paradigm of literary studies ftoward a greater attention
to problems of cobservation and measurement. The impending
collision may be just & minor traffic accident, or it msy be the
kind of genuwine "big bang"” out of which a universe arise=si we’ll
have to wailt to sea. Either way, all of us interested in this
figld will be part of it.

Russell A. Hunt
English Department
Indiana University
Eloomirngton, IN 474035

NEWS FROM THE FROVINCES

ALBERTA. Current Eesearch: At the University of Alberta, Tom
Gee*s ({(Eecondary Education) FhD—-in-progress is locking at
revision 1n student writing in & unigque format: provincial
grade 12 exams in which students were encowaged te prepare
their essays on the left hand side of answer <csheets and
write theitr finished essavs on the right hand side. Aleo,
Robin A. Smith (Secondary Education) recently completed an
MEd using a body of work from first—-year studsnts in a wuni-
versity remedial program to tzabulate the writing problems of
‘poor” writers and assess the freguency with which specific
problems oocur. fnd Joseph Belanger®s FhD, completed in
1978, found, in & schoecl sample, no correlation bBetween
improvement of reading and improvement of writing skills.

&

Writing Courses: The English Department at the Univer-—
city of Alberta cffere the following writing cources: Eng.
214, Writing for Engineering Studentsis Eng. 290, The Craft
of Writingj; &ng. 307, Essay Writing for Educaticon Students:
Eng. =08, Advanced Essay Writing for Education tudentss
Eng. 3I09, Expository WMriting (full vearl)s Eng. 3540, Theory
and Fractice of Expository Writing——tegether with several
creative writing courses.

The PFresident™s Committee on Testing and Remediation
tests incoming students in all faculties except, at present,
fgriculture, Engineering, and Rehab. Medicine, and failing
students are reguired to teke remedial writing instruction

tn




{about Z0 hows per term) offered by the Committee.
& very few other writing courses are offered on campus,
e.g9., CIV E 500 (Civil Engineering Report Writing.

Chris Bullock
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COHORT REPORTS

Ian Pringle {(Linguistics, Carleton), has two very important

announcements for us. The first is that "the third and last
collecticn of papers from the 1979 CCTE conterence [this one
entitled Learning to Write: Eirst Languege/Second Language, ed.
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Fresdman, Fringle, and Yaldenl iz about to appear. This is not
being published by CCTE, but rather by Longman, in Englands;
anyone interssted in copies should order it through their book-
z=ller. Although the fecus i= not so exclusively on the post-

I think most of the boak will appeal to those with . . . serious
interest in writing. . . . ISEN 0-382-553Z71-7." [Here's a list
of the auvuthors in the volume: EBritton, Bereiter and Scardamalia,
Widdowson, Graves, Wilkinsom, Kirby and Kantor, Odell, Einneavy,
Faplan, Kameen, Witte, Bennstt, Mertin, Dixon, Sguire, Winterowd,
Johnson, Raimes. How can the book misgs? J.48.R.1]

CCTE plans to publish a monograph series, and Ian has been

appeinted general editor. Hence his second announcement: "I
would like to invite yvour readers to submit prospectuses  for
zhort monographs for consideration by CCTE. The prospectus

should explain in some detail the content, the projected audi-
ence, the approximate date by which a completed ms could be
readv. The general guidelines for monographs are that they must
make sound research accessible to practising teachers: the kind
of length we have in mind is betwesen 40 and 120 pages of print.
(The NLCTE:research reports might be a good model.?) The procedurs
for handling prospectuses is as follows: those that I judge to
be promising I will bring te the publications committes for
review. The publications committes may then ask to z=se a com-
plate manuscriph. If that is acceptsd by the publications com-—
mittee, the committee will recommend that the Executive auttorize
publication, and i+ it does o, CCTE will publish it, distribute
it in Canada and try to arrange distribution io the U.S.. the
UK. and Australia."
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Andrea Lunsfard (U.EB.C.) =uggests that we might cemsider forming
teams of censultants who would travel to schools for cnly  travel
grpenses. The American organization, WPA (Writing FProcgram Admin-—
istrators) has organized such teams, and the concept sesms to be
working well for them. She wonders it anyvone among the readers




of this newsletter would have ideas about how to fund such a pro-

Qram.

tGiven the good response [7ve been getting with the “"Consul-
tants form", there appears toc be encugh evpertize here in Canada
to allow us to put togesthesr such teams. (See my very brief "re-

port”, on the last page of this newsletter.) J.A.R.]
#* | *®

Mary Maguire (Director of Student Teaching., HMefiil: Co-Chair,
CCTE 1983, Montreal) has sent along some gooad news: "Irena
(Gervech, Co—Chair, CLCTE 831 and I do not envision solving “the
Canadian scholars problem”™ by one conferencar howaver, wWe will

try to do ow bit te enswe that Canadian scheolars are
spproached, invited to precent at the conference and in
particular such opporturity is available to individusls working
at the post secondary area. There will be a definite post
secondary strand running through the conference. Hopetully, we

will <se= some pogitive results and more involvemsnt at the post
secondary area.

"Ta bringd you up ta date on the conference thus fari there
are some additions to our list. The follawing Canadians have _
agreed to present

Bonald BGutteridgs Jehn Oster
Brvant Filiaon Car! Braun

John Stevens Ann Forester
David Doake James Maontgomery
Michaesl Bristol robert Bracewell

We certainly hope to see "lots’ more.”

And she adds: e are very dpem to whatever vyou [i.e.,
WLZR/T&F  Newsletterl would like to do.... do tell us how we can
be supportive to WUWR/TLF."

[Loagks like the ball’s in our court, folks.l
* | %

Patrick Dias (Director of the Writing Center, McGill) suggests
the following as possible sessions at COTE:

1. A forum for secondary school teachers.

2. A business meeting or advertisement {for a meeting for
people interested in WRR/TYF at either the post second-
ary or all levels. And,

2. An information session on reading and writing appreaches
forogrammes tn Canada.

[Thamks to Mary Maguire {for sending Fatrick’™s id=as along.
Fersaonally, I°d like to see both 2. and 3. occur. With regard to

Tm

K I will de=scribe the theory and practice of the S.T.U. Writ-




ing fFrogramme——a course both unique and innovative, not only in
its precise combination of assigonments and methods, but also in
its objectives. MHWho will join me, to describe his or her course?
({In & ninety—minute session we could describe no more than two, I
think.) NOTICE: The deadline for proposals is coming fast:
January 7, 1983. J.A.R.1]
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STRANGE . TURNS, EH? flur colleague at Concordia, Harry Hill,
relates that Concordia has instituted a writing reguirement-—--—-at
the insistence of the students!

Concordia University Senzte has made the =itting af a test
in "competemce in written expression” (called the university
Writing Test) mandatory for all gradusates, beginning in Sep-
tember 1%8Z.

This has been in the wind for some years, as wvariocus
committees and task forces ztudied the problem of illit-
Eracy. So much committee work went into the study of

literacy while 1illiteracy increased that finally, nine
manths ago, the Studerts® Associstion produced a rescolution
demanding that & compulsery writing test be instituted in
orderr to qualify for graduation.

Trie test is simple, thanks to the help of the Educa-
tienal Testing Services in Frinceton, whose topics for the
New Jersey College Entrance Board have been carefully con-
structed over years of consideration. Gertrude Conlan of
ETS heads the Test Develcocpment Department, and her holistic
grading practice shows that 7,000 Z0-minute writing tests
tan bhe graded by 40 graders in two davs accurately and
reliably.

Students at Concordia are asked to write Z00-300 words
on & tapic choszen from a set of four or five.

The test has bheen given several trial runs at Concor-
dia, and has recelved much publisity:

"COWCCRDIA WILL SET UFP TESTS FOR LITERACY——AT STUDENTS®

REGUEST" (Montreal Sazetie. Octobsr &th);

«"gHY  NOT BE LITERATE?" f{editorial, Montreal Gazetie,

October 7thi;

"MONTREAL  UNIVERSITY TO SET LARNGUAGE TEST! {(Toronto

Star, Dctober &th)i: and ;

"CONCORDIA  FIGHTS  ILLITERACY" (The Glgbse and Mail,

October 7th).

The gist of these articles, and the gist of the facts, 1is
that new students will have to pass the test hefore
receiving a degree. The Students® Associaticon made the
point that & "significant proporticon of graduates reamain
functicnally illiterate even after three vears of study at
the wuniversity level” and enxpgressed a desire to make surs
their degrees had some valus.

The student newspaper, The Link, gave prominent
coverage to the test week after week, with headlines such as
"CAaN  STUDENTS READ AND WRITET": MTESTS HAVE TWOFOLD BENE-~
FIT": "ENGINEERING STHDENTS GIVE THE UNIVERSITY WRITING




TEST 175 FIRST DRY RUN'".

Whether or not this means some kind of return to con-
servatism in the student body., the move is a good one that
tells us something about cur teaching. The message of thess
students who have made Corncordia spend the money on  this
test {about which more information will be forthcoming as
the trial runs provide proper and uweseful information) is
clear: whatever discipline we are in, teach us how tao
express ourselves in ink.

Fersons  interested in receiving copies of the test and trial-run
results should write to

Harry J. C. Hill
. Coardinator of Compeosition Courses
English Department
7141 Sherbrooke S8t. West
Concordia University
Montreal, Guebec H4B 1Ré&

UPDATE ON READERSHIP: Thie third issue of WRR/TLF will go to 1i4d
people. I rcannot estimate the sxtent to which that ' number
represents  our total potential readership, but my guess is that
there are still aothers here in Canada who share ow interests and
concerng but who have not yet heard of or seen this newsletter.
I think we shaould continue to try to reach those peoplei: they are
valuable to us, and we can be valuable to them. Here’s a rundown
on our numbsrs, province by pravince!

Albertacca.. .. e 2D " Nova Scotiacee e caenna “ T
British Columbia..... .15 OPEariOe e s seencneensranl?
Manitoba.ees e s nensnne- - I T, 1
New Brunswichk....veen 13 Ouebes.. e P P
Newfoundlamd. . .. . oo aat ) Saskatchewanees e v e o n«a B

Flesse continue to do whatever you can to bring WRR/TRF to  the
attention of collesguss who might find it useful or stimulating.
The larger ouw numberes, the better our chance of survival and

SUCCasEs., Anyone whao cares about language, langusage processes,
language—use processes, language acguisition is & potential
- reader. Or, aqore specifically,

——anvone whao teaches writing and knows there’s more to it
than telling studentes about topic sentences, caorrect usage, and
methods of development:

——anyone who teaches literature and knows that his or her
students are missing something if the only thing that really
matters in the classroom is the literary artifact:

~—~anyane who tries to make =sense-—through research, scholar-—
ship, theorizing-—of what happens and what it means when people
use lenguace, acguire language, make sense with langusage.



Teachetrs, researchers, scheolars, theorists—-—they are all, it
seems to me, potential members of the community we are trving to

create.
* ! ox ! ox

"#resent—day invention and are-writing technigues . - . assume
that =studernts need to discover something to write about, which
implies . that they must feel motivated to write befgre they are
motivated to =say =omething., before the experience of a writing
situation which includes the need to say somsthing. e send
etudents in search of something to intend, then, as if intention

itseld were subject to free choicel™

John T. BGage, "Towards an Epistemology of Composition,”
Journal of Advanced Comgosition, II, 1 % 2 (1981), 2.
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CONSULTANTS: I now have a file of twenty-five CONSULTANTS. That

iz good. . We know who vou are. What is not good is that nong of
the names 1in the file has come recommendsd by someone who has
sgen these experits at worki: all sre people recommending  them-—
selves. So, I'm running the CONSULTANTS form ocne mare time, but
this time I"m stressing the need for you to send me nam2s  and
addresses of people who (1) tesch in Canadian institutions, and
(2}  have taught you important things about writing and reading/

theory and practice.

NaME
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James &. Reither, Editor

St. Thomas University
Fredericton, N.B. EIE 567




