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A newsletter +For educators in Canada interested in writing and
reading / theory and practice. Vol. 2, no. 1. January 1783.

This newsletter is offered to all educators in Canada interested
in processes and pedageogies relating to language, language use,
and language acguisitiaon. As a forum whose primary ocbjective is
to intensify the relationship between theory and practice, it
serves hoth informative and polemical functions.
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DANCING WU LI MASTERS
AND
WRITING AND READING TEACHERS

*h naster is sonecve who started before gou did. " (AL fhavg-lizpg Huang, 772i (hi Kaster)

Gary Zukav, in The Dancing Wu Li Masters: An Overviesd of the New
Physige, (Bantam Booke, 197%9), telle of discovering that

4 Master teaches essence. When the essence is perceived,
he teaches what is necessary to expand the perception.
The Wu Li Master does not speak of gravity until the stu-—
dent stands in wonder of the flower petal falling to the
ground. He does not speak of laws until the student, of

his own, says, "How strange! I drop two stones simul-—
taneously, one heavy and one light, and both of them reach
the earth at the same moment!" He does not speak of
mathematics until the student says, "There must be a way
to express this more simply." (Pp. 7-8.)

In this way," Zukav says, "the Wu Li Master dances with his
student. The Wu Li Master does not teach, but the student learns.
The Wu Ui Master always begins at the center, at the heart of the

matter." (F. 8.}

Without acknowledging what is happening, Zukav himself demon-
strates a few lines later the Wu Li Master’s art, slipping
(apparently upawares) from two-step into waltz. He suggests that
"ong of the greatest physicists of all, Albert Einstein, was
perhaps & Wu Li Master": and he cites as evidence the following
words of that great master:

"Physical concepts are {free creatiaons of the human mind,
and are not, however it may seem, uniguely determined by
the external world. In cur endsavor to understand realitv
we are somewhat like & man trving to understand the
mechanism of a closed watch. He sees the face and the
moving hande, even hears its fticking, but he has no way of
opening the case. If he is ingeniopus he may form some
pitture aof a mechanism which could be responsible for all
the things he observes, but he may never be guite sure his
picture is the only cnme which could explain hics observa-
tions. He will never be able to compare his picture with
the real mechanism and he cannot even imagine the possi-
bility of the meaning of such a compariscon.”™ (F. 8.}

Apccording to Zukav, then, masters strive to teach essencesi but
according to Einstein, we do not actually have access to those
REZEEenCes,

It seems Lo me that Wu Li Masters and writing and reading
teachers share this central dilemma. e "krnow" there are es—
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sences, and we strive to teach them to our students, but we can
actually only guess at what thase ecssences are. We see our
students” writing (and our students writing and reading), but we
have no way of seeing beyond these surfaces. Grammar, the laws
of lanquage, and rhetoric are precisely like mathematics, the
laws of physics, and gravity: they are all "free creations aof
the human mind". They are not cut there to be discovered: we
"indwell them" (as Michael FPeolanyi says) and demanstrate them.
We "know" them--but our knowing is tacit, persaonal, inarticulate.
bhen all is said and daone, like the Wu Li Masters our only
legitimate claim to authority is that we started before our
students started.

Zukav goes on to say, '"Most people believe that physicists are
explaining the world. Some physicists esven believe that, but the
Wu Li Masters know that they are anly dancing with it." (F. 8.3

Just so with writing and reading teachers: FPecple may believe
thet we are explaining the world., Some of ¢us may even believe
that, but our Wu Li Masters know we are only dancing with it.

Jim Reither (STU)

CHERP PROFESSIONRLISH

Theorists and teachers of composition wha are also bargain
hunters may be interested in some inexpensive but excellent
journals and canferences. The Writinag Instructor, produced by
the Department of English, University of Southern California, Los
Angeles 90007, invites articles directed toward new teachers of
composition, and especially encourages submicssions from new
teachers and graduate students. The three issues 1. have seen
have included excellent averviews of recsearch as well as
practical applicstions of that recearch. Subscription price of
£3.00 (U.58.) is well worth it: write to Elspeth Stuckey at USC
for more information.

The Rboetoric Review, s=d. Theresa Enos, English Department,
Southern Methodist University, Dallas, TX 732753, is another new
journal that is already establishing a sound reputation. The

firet issue featured work by Edward P, J. Corbett, Michasl
Halloran, Donald Stewart, and Frank D Angelo, as well as a fine
long ec=ssay by Jim Corder called "Studying Rhetoric and Teaching
School”. The second issue is due out sooni a subscription is
$6.00 (U.8.).

An older journal that is still very inexpensive ($3.00
tU.S.3 per year) is treshman English News, available from the
Department of Ernglish, Teras Christian University, Fort Worth
76132%. Over the past tew vears, this journal has produced many
cutstanding articles, including major issue-length essays by John
Warnmock and Winston Weathers. FEN is available to graduate
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students for only $Z.00 (U.S.) a year, making it one of the
biggest bargains on the market. :

Finally, the Journal of Basic Writing, produced by the
Instructional Resouwrce Center, I35 East 80th Street, New York
10021, has published seme of the most important articles on basic
writing sirnce its inception several years ago. In particular,
the early issue on ERROR is & classic. Subscription price of
£5.00 (U.S.) for this journal has brought me much fine reading
this past vear.

Still the best buy for the money, though, is surely the NCTE
Comprehensive Membership. Rather than pay separate subscription
fees for LCollege Englich, College Composition and Communication,
Resgarch in the Teachinmg of English, etec., as I used to do, I now
pay only one yearly Comprehencsive Fee (last year it was $90.00
(U.S.7Y. This brings me every journzl published by NCTE as well
a5 "Councilgrams", an excellent newsletter with summaries of news
items related to the teaching of English. In addition, I receive
a copy of every new book published by NCTE—--&all for the one fee.
The Comprehensive Membership has saved me money, and greatly
simplified my bookkeeping. I recommend it highly.

+ o+ o+

Many Canadian teachers are familiar with the Wyoming
Conference on Freshman and Sophomore English, held every summer
on the campus of the University of Wyoming in Laramie. This cone
ference provides a week of workshops, seminar presentations, and
lectures for an edMtremely low price, which includes accommoda-—
tions on campus and even five-days® woarth of meals. The
Conference features three major Consultant-Speakers as well as
many other presenters, and provides an excellent means of keeping
up with the profession. Farticipants are invited to present
talke, so everyone can join in the fun. Inguiries regarding the
1983 Conference, to be held from June 27 - July 1, should be
addressed. to Art Simpson, English Department, University of
Wyoming, Laramie B2071. This conference is a convenient one for
us in Western Canada to attend. '

Those in the East might concider attending the new
Pennsylvania State Freshman English Conference, held for the
first time last vear. According to reports from those present,
thie conference was very =stimulating and worthwhile, and it, like
the Laramie conference, is relatively inexpensive to attend.

Maxt summer the conference is planned for July 53-8: inguiries
should be directed to Frofessor Betsy Brown, English Department,
Fennsylvania State University, University Fark 1&802Z2/

Eoth the Wyoming and Pennsylvania Etate conferences can be
attended for graduate credit, which makes them particularly
valuable for graduate students or new teachers. And best of all,
they offer remarikable value {for the money.

andrea Lunsford (UBC?



CONSULTANTS: A REPORT. I received a letter the other day which
said, in part, "Any information about vour writing program would
- - « be greatly appreciated. We are currently in the thrpes of
revamping & testing process for new students, as well as a series
of remedial composition classes." Earlier, last fall, Harry Hill
{Concordia) bhad written to say that he twice travelled to
Frinceton, New Jersey, to consult with the Educational Testing
Service cn the problems of designing and grading a competency
test (and nearly a year ago the Concordia English Department had
brought in someone from another university to conduct a day-long
workshop on the prablems of teaching writing and designing
writing programmes). Here at STU we haeve wanted to bring in an
expert who could evaluate the effecitiveness of our writing pro-
gramme (I even talked informally to James Kinneavy and Lester
Faigley——two of the team of pecple at the University of Tenzas at
Austin who are conducting a massive study into the probhlem of
evalusating writing programmes-—to see if they would be willing to
send someone up to help ws out). This list of instances of the
need for help “"from the outside" could go on, but continuing to
enumerate would only belabour a point that probably did not need
making in the first place. No matter the extent of cur own
expertise, we all know the value of {fresh perspectives and ideas.

It is therefore gratifying to present the following report on
responses to the "CONSULTANTS FORM" which ran in the newsletter’s
first three issues. :

That form brought tremendous response. I now have a file of
thirty—-six consultants--people who volunteered their own
expertise or recommended the expertise of someone else. Thirty-
six consultants, representing ninme provinces: Alberta (47,
British Columbia (1Z3), Manitoba (1), New Erunswick (3}, Nova
Scotia (1), Ontario (9), Frince Edward Island (1), Quebec (2,
&nd Saskatchewan (2). : ‘

Here, then, i=s a list of the areas of eupertise (it’s a long one,
s settle in for a read):

Advanced / Intermediate Composition (2)
Bilingual Education (1)

Communication Theory (1)
Course Design—Compositicon (5)
Course Design-—ESL (1)
Critical Apelogetics (1)

Developmental / Remedial Writing amd Reading (1)

Editing for Fublicetion (2)
Elocution and Voice Froduction (1)
ESL—~Teaching ESL Writing (5)
ESL——Testing (1)
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Evaluation of Writing (4)
Figurative Language (1)
Inquiry—-—Teaching of (1)

Language Arts--Theory of (1)
Language Learning (1)

Lexicology (1)

Linguistics / Linmguistic Theory (3)
Literacy and Literary Values (1)
Literacy "Crises"—--Sociology of (1)
Literature—--Theory of Teaching {(2)

Narthrop Frye, Literature, and Education (1)
One—~to-Cne Conferences and Tutoring (&7

Fhilosophy of Education (1)

Folanyi (Michael) and the Teaching of Writing (1)

Fractical Writing (1)

Process-LCentered Pedagogy: Reading—-Theory and Fractice (2)
Process-Centered Fedagogy: Writing-—--Theory and Pracitice (&)
Programme (Writing) Design (1)

Reading--~Fsycholaogy of (1)

Reading Frocess - (4)

Reading Process——French (1)
Revision—--Theory and Fractice ((2)
Rhetoric—-History eof (1)
Rhetoric~~Fractice of (2}

Rhetoric / Stylistics (1)

Scoring-——-Holistiec (2) and FPrimary Trait (1)
Second-Language Composition——French (1)
Semantics——Lirguistics (1)

"Bemiotics (2}

Teachsr Training--especially re! Teaching Writing (20
Technical Writing (2} o
Testing (2}

Testing--ESt (1)

Whole Language Theory, and Teaching Reading (1)

Whale Language Theory, and Writing in the Literature
Classroom (1)

Writing Development—-k through Maturity (1)

Writing Process—-Theory and Teaching (7)

Writing Skills--bLectwing about (F)

Not only, then, is there interest: there is an identifiable (and
at least partially identified group of people who can lsarn from
one another and teach one anotheri and we are ancther step clioser
to community. What's needed now is to organize and make avail-

able the expertise we have among us. I (and others) will trv teo




contact members of the executive of the American Council of
Writing Frogram Administrators, to see what we can learn about
how they crganize their teams of consultants. I have proposed a
spssion for WRR/TUF at CCTE Mantreal --SFRINGBOARDS 83. If that
cessionon 1s allowed, one i1tem we will want to discuss is ways to
crganize, publicize, and finance increased sharing of our
experience and knowledge.

In the meantime . . . (1) I will send names and addresses of
consultants to anyone who writes to reguest them. Just specify
the area(s) of expertise reguired. OQOnce you get the names it

will be wup to vou to meke vour choices and do your negotiating.
gnd (2, if you would be interested in being a "coordirator of
consultants”", please write. We need a small group of people who
will maintain files, investigate sources of funding, and provide
clearing-house services for those who would wish to benifit from
the expertise of one or more of cur consulitants.

Jim Reither (ST

* ¥ COMMENTARY # *

McGill University®s Faculty of Education offers a writing course
called Effective Written Communication. The course, with appro-
priate adjustments, is taught to graduate and undergraduate
management students, electrical engineering students, education
students, and, in two open sections, to students from a variety
of other faculties. Every Fridav morning during the school vyear,
those who teach the course meet to grapple with course management
details and issues ranging from grading policy to course objec-—
tives., The following cemmentary concerns one of our most
persistent Friday morming topics: course evaluation.

Our first commitment has been to a creative translation of con-
temparary writing theory into day to day classroom practice. Our
course is based 0N a process spproach to writing instruction. We
teach problem-solving strategies for writing and frequently
assign case studies which provide a variety of audiences and pur-
poses for writing. Also, our students keep a journal which is
zubmitted weekly., We belisve that what we are doing improves our
students’ wWriting., However, we are feeling an increasing need to
evaluate our instructional practices and the current theories on
which they ars based.

Aside from our own curiasity, there are two reasons for this.
First, we believe that practical applications in any field should
be guided by theoretical principles and that thaose principlies
shiould be subject to constant reassessment in practice. Theory
divorced from practice becomes dogma, and practice withouwt theory
becomes mere gimmickry. Second, we sense that budget conscious
administrators and justifiable calls for accountability will
inevitably require us to provide proof of our effectiveness.



While we at McGill are convinced that what we do impraves our
students’ writing, the evidence consists of intuiticn, hunch, and
informal observation. Can we convince others with such “"soft"
evidence?

For instance, because we believe that the expressive mode fosters
the development of writing ability, we require our students tao
submit weekly journal entries and we spend considerable time
responding to them. Unfortunately, we have no documented
evidence of the journzal’s usefulness. Is there a transfer from
the expressive language of the jourral to the transsctional lan-
guage of other assignments, as we believe? If so, is it &
positive transfer? Similarly, our conviction that a student’s
written work should be treated as communication and not as flawed
artifact causes us to respond extensively to each assignment. Do
the students read our remarks and, if they do, what difference
does it make? We are certain that the time we spend per student
pays oft and justifies our class size of zpproximately twenty-
five students, but to those concerned with the so-called "bottom
line", where ig the proof of our cost effectiveness?

This problem of accountability i€ one we all face. We know there
is mo panacea. no fopl-proof curriculum for writing. Many of us
believe a process appreach which stresses response to student
writing is the best method for developing writing ability. We
know that & product approach to writing lends itself toc larger
classes as well as a seguential and seemingly more structured
curriculum, but we have seen the monster that that approach can
creatsl  thie week the sentence, neixt week the paragraph, the
week after that the essay. Writing is not a skill made up of
discrete sub-skills which can be taught separately and cut cof
context. Therefore, we must give proof that what we do helps ow
students grow as writers. Further, we must demonstrate that the
practices and procedures we employ really do improve writing in
the best posezible wavy.

For confirmation of our effectiveness, English teachers have
always relied on intuition and the observations and anecdeotes
shared with colleagues. I am mot arguing that we should cease
this method of self evaluastion. Nor am I suggesting that writing
instructors initiate complex statistical analyses of evervihing
they do in the classroom. What 1 am making a case for are simply
designed, simply administered tests of writing ability and the
improvement in that asbility fostered by our courses. For example,
randomly selected pieces of student writing collected at the
beginning and end of our courses and evaluated by independent
rezders should give us some indication of growth in our students?
writing abilities. We need other methods of self assessment.
Thie nmnewsletter can serve as an excellent forum for discussing
measures of writing improvement and course evaluation. The
upcoming CCTE conference in Montreal can also help us share ideas
on hiow to monitor our effsctiveness. We must provide evidence
for our belief that there is life after grammar.

Anthony Paré (McBGill)
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UPDRATEs THE LET’ S—HAVE-AN-END~-TO~-UNWIELDY--TITLES CONTEST
RESULTS. Despite the fine prizes offered the winner, the LET S-
HAVE—-AN—-END-TO-UNKIELDY-TITLES CONTEST brought in a smaller
avalanche of submissions than I expected it would. As vou will
momentarily see, however, the guality of the submissions speaks
gver so clearly of the creativity and energy--but, =still, the
profound seriousness——of this newsletter®s readers’™ minds.
Becaucse there are a number of titles here that 1, had I the
power, would happilly have placed atop this newsletter’ s masthead,
1t is with heart-wrenching {(and no doubt everlasting) disappoint-
ment that I must inform vou of the decision of ouw impartial
panel of judges: There Is5 no winner. 0r, rather, there is a
winner, but the winner"s entry is mot & single title that could
be placed atop the masthead: it is, instead, a veritable
anthology of title=. Because renaming the newsletter would
require placing eleven titles on the title page (a mast so
burdened would arch and bend to the ground like & birch after a
blizzard), the judges have deemed that, in the interest of
justice, the prize will be awarded, but the newsletter®s title
will not at this time be changed. We appesar to be stuck with the
WAR/TEP NEWSLETTER. Here, then, is the almost official (it would
be fully official, but I misplaced at least one worthy ocffering)
list of submissions:

Nancy Carlman (UBE) submitted these:

Language Frocesses
Writing and Reading
. Discourse Frocessing

Harry Hill (Concordia—--Loyolal) argued passionately for this:
WRITE
Rick Monaghan (Dawson College), more caoberly, suggested these:

The Sociocsemiopsychological Review
WURDS

WoRdTriP

The HReither Report

Reading, Eh? ("real Canadian')
The Unwieldily Titled Newsletter
Writaticon '
AWAKE !

FHMLAC

The Alexander Haig Letter
Communi——



An anonymous reader from right here in River City let this one
drop:

WoRdTaP (“"turn it on and watch it flow')}

Russ Hunt (Far-Flung Correspondent), lastly, sent this cne,
expressing the hope that no one else has used it (somesone else
has, unfortunatelyl:

TEXT: A Canadian Journal of Writing and Reading Theaory
and FPractice

The result is & paradox: we have a winner but we get no change
in the newsletter’s title. The winner? On the basis of guantity
and quality both-—although not necessarily for decorouszness and
sppropriate gravity: Rick Monaghan. Congratulationg, Rick.
Rarely, anymore, do we see such creative, sustained, fertile
fluency. And, as a special, fitting bonus, the judges have
further deemed that not sight but eleven coasters—-—one for each
titlei sfome of thew previously used——are to be awarded. With
that judgment I am pleaszed to comply.

{Those of you who wish to congratulate Rick can write him- /0 this
newsletter. Those of vou who wish to protest the decision af the
judges can write the judges.)

* # % #H »

COHORT REPORT

Andrea Lunsford (UBC) will be one of the RAJOR CONSULTANTS at
this years Wyoming Conterence on Freshman and Sophomore English.
(J. Hillisg Miller will be another.) Thig is the first time an
educator from a Canadian university has been invited to serve as
a major consultant at that conference. Past major conszultants
have included such people &5 Wavne Hooth, William Coles, Edward
£, Jd. Corbett, Linda Flower, Maxine Hairston, and James Kinneawvy
——anrd that puts Andrea in some mighty good company.
Congratulations, Andrea!’
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