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NEWS FROM THE PROVINCES 

B r i t i s h  Columbia: The Development o f  W r i t i n o  C u r r i c u l a  

Severa l  seminal  w r i t i n g  c u r r i c u l u m  p r o j e c t s ,  n o t a b l y  W r i t i n g  
44 ( N o r t h  Vancouver) and SWEEP ( S u r r e y ) ,  have deve loped i n  t h e  
B.C.  s choo l s .  I n s p i r e d  i n  p a r t  by  t h e  H u n t i n g t o n  Beach P r o j e c t ,  
t h e s e  e x c i t i n g  p r o j e c t s  a r e  s i g n i f i c a n t  b o t h  f o r  t h e  c u r r i c u l a  
t h e y  a r e  p roduc ing  and f o r  t h e  p rocess  by  which t h e y  produce i t .  

The s t a r t i n g  p o i n t  i s  t h e  j u > : t a p o s i t i o n  o f  o u t s i d e  e x p e r t i s e  
( u n i v e r s i t y  a f f i l i a t e d  and t h u s  v a l i d a t e d )  w i t h  t h e  expe r i ence  of 
c lass room teache rs .  The " e x p e r t "  p r o v i d e s  a  t h e o r e t i c a l  frame- 
work: as w e l l  as knowledge of  c u r r e n t  r esea rch  and t r e n d s .  I n  
i n t e r a c t i o n  w i t h  t h i s  e x p e r t i s e ,  t h e  t e a c h e r s  w r i t e / r e v i s e  t h e  
c u r r i c u l u m .  A l though  t h e  new c u r r i c u l a r  p r o d u c t s  a r e  f a r  
s u p e r i o r  t o  t h o s e  t h e y  r e p l a c e ,  t h e  most s i g n i f i c a n t  r e s u l t  of 
t h e  p r o j e c t  i s  t h e  t r a n s f o r m a t i o n  of t h e  teachers ,  who grow more 
c o n f i d e n t  and competent,  i n c r e a s i n g  t h e i r  knowledge w h i l e  
d e v e l o p i n g  new p e r s p e c t i v e s  on t e a c h i n g  w r i t i ng - -and  becoming 
more c r i t i c a l  and s e l f - r e l i a n t  i n  t h e  process.  

W r i t i n g  44 and SWEEP have each produced s e v e r a l  i m p r e s s i v e  
loose leaf -bound volumes o f  c u r r i c u l a r  m a t e r i a l s .  Perhaps t h e  
" e x p e r t s "  c o u l d  have produced " b e t t e r "  m a t e r i a l s ;  t h e  ach ieve-  
ments of such p r o j e c t s ,  however, a r e  measured by  changes e f f e c t e d  
i n  c lassrooms, n o t  by t h e  c o n t e n t s  o f  c u r r i c u l u m  gu ides  and 
r e s o u r c e  books. Teacher invo lvement  i n  t h e  p rocess  i s  one key t o  
e f f e c t i v e  imp lementa t ion ,  i n  p a r t  because t e a c h e r s  a r e  changed by  
t h e  process,  i n  p a r t  because t h e i r  i n vo l vemen t  c o n s t r a i n s  t h e  new 
c u r r i c u l u m  t o  what t e a c h e r s  a r e  w i l l i n g  t o  do. 

Through uorkshops r u n  b y  N o r t h  Vancouver t eache rs ,  W r i t i n g  
44 m a t e r i a l s  have been implemented i n  o t h e r  d i s t r i c t s .  The SWEEP 
, sen io r  secondary m a t e r i a l s ,  a f t e r  some e d i t i n g  i n  t h e  V i n i s t r v  of 
Educa t ion ,  became t h e  c u r r i c u l u m  f o r  t h e  p r o v i n c e ' s  new 
Compos i t ion  11 course.  

W r i t i n g  44, c o o r d i n a t e d  by Howard Cross ( N o r t h  Vancouver 
School  D i s t r i c t )  and gu ided  s i g n i f i c a n t l y  by Andrea Luns fo rd  
(U.B.C.) s t a r t e d  e a r l i e r  and has been b e t t e r  funded.  I w i l l  
f o cus  on SWEEP, however, because i t s  l e v e l  of  f u n d i n g  i s  c l o s e r  
t o  what m igh t  be p o s s i b l e  i n  most schoo l  d i s t r i c t s ,  because I 
know i t  b e t t e r ,  and because one o f  i t s  p r o d u c t s  i s  r e a d i l y  
a v a i l a b l e  (send 52 t o  t h e  P u b l i c a t i o n s  S e r v l c e s  Branch of t h e  
B.C. M i n i s t r y  of  Educa t ion ,  V i c t o r i a ,  HC V 8 V  1 x 4  f o r  Composi-  
t i o n  If: C u r r i c u l u m  G u i d e  and  R e s o u r c e  Book f o r  T e a c h e r s , .  15'82).  
A s i m i l a r  p r o j e c t ,  a t  t h e  e lementa ry  l e v e l :  has been s t a r t e d  i n  
Coqu i t l am by Donna Greens t ree t .  

SWEEP began o r d i n a r i l y  enough as  a  s e r i e s  of i n - s e r v i c e  
workshops, i n c l u d i n g  one b y  W. Ross Winterowd (who gu ided  t h e  
H u n t i n g t o n  Beach P r o j e c t ) .  Then Dav id  B r i s t o w ,  who i n i t i a t e d  and 
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c o o r d i n a t e d  t h e  p r o j e c t ,  conv inced  t h e  Su r rey  School  Board t o  pay 
t h e  e q u i v a l e n t  o f  summer schoo l  s a l a r i e s  t o  18 t e a c h e r s  w h i l e  

1' l e t t i n g  them work on t h r e e  i n t e r r e l a t e d  p r o j e c t s :  a  w r i t i n g  l a b ,  

and r e v i s e d  compos i t i on  c u r r i c u l a  f o r  b o t h  s e n i o r  and j u n i o r  
secondary.  A t  t h i s  p o i n t ,  i n  t h e  s p r i n g  o f  1981, E r i s t o w  b rough t  
me i n  as  t h e  o u t s i d e  " e x p e r t " ,  and I p resen ted  an overv iew 
workshop on "The Process Approach t o  Teaching Compos i t ion , "  which 
was a t t e n d e d  & ? s o  by  Rober t  Overgaard o f  t h e  M i n i s t r y  of  
Educa t i on  (who was t hen  ove rsee ing  t h e  c r e a t i o n  of  a  new composi- 
t i o n  cou rse  f o r  Grade 1 1 ) .  

I n  t h i s  workshop, I p resen ted  w r i t i n g  a s  a  s e t  o f  
i n t e r r e l a t e d  p rocesses - - c rea t i ve  process,  communicat ive process,  
znd u n d e r l y i n g  c o g n i t i v e ,  a f f e c t i v e ,  and l i n g u i s t i c  processes-- 
and argued f o r  t h e  e f f i c a c y  of t h i n k i n g  about  t e a c h i n g  w r i t i n g  as 
a s e t  o f  i n t e r v e n t i n n s  i n  t hese  processes.  T a l k i n g  t o  schoo l -  
t eache rs ,  o f  course,  I suppor ted  my argument w i t h  p r a c t i c a l  
"what-do-I-do-on-Monday-morning" exemplars  w h i l e  summariz ing 
r e c e n t  r esea rch  f i n d i n g s ?  o f f e r i n g  two models o f  t h e  c r e a t i v e  
composing p rocess  (one e l egan t ,  t h e  o t h e r  more l i n e a l  and 
adap tab le  t o  t e a c h i n g  " s t a g e s " ) ,  and emphasiz ing t h a t  t h e i r  
c lass room expe r i ence  would be  a t  l e a s t  a s  i m p o r t a n t  as  my exper -  
t i s e  i n  deve lop ing  an e f f e c t i v e  c u r r i c u l u m .  L a t e r ,  I presen ted  
t h e  same workshop t o  a l l  t h e  E n g l i s h  t e a c h e r s  i n  t h e  d i s t r i c t  as 
a  f i r s t  s t e p  toward  implement ing t h e  new m a t e r i a l s .  ( I n t e r e s t -  
i n g l y ,  s e v e r a l  o f  t h e  18 t e a c h e r s  wo rk i ng  on t h e  p r o j e c t  t o l d  me 

. . .~ 
t h a t  t h e y  " r e a l l y  unders tood"  t h e  workshop a f t e r  s i t t i n g  t h rough  

. . . . i t  t h e  second t i m e ) .  

D u r i n g  t h e  summer, I met w i t h  B r i s t o w  and t h e  1 8  t e a c h e r s  
weekly,  as  w e l l  a s  making myse l f  a v a i l a b l e  f o r  q u e r i e s .  I n  t h e  
p rocess ,  I reduced t h e  m a t e r i a l  p resen ted  a t  my workshop t o  a  
t e a c h e r ' s  h e u r i s t i c  f o r  w r i t i n g  c o m p o s i t i o n  l e s s o n  p lans .  
B r i s t o w  ma in ta i ned  l i a i s o n  w i t h  t h e  School  Board and M i n i s t r y  as  
we1 1  as a c q u i r i n g  equipment, and s u p e r v i s i n g  and c o o r d i n a t i n g  t h e  
p r o j e c t ,  ' u s i n g  my " a u t h o r i t y "  2s he  t h o u g h t  necessary .  

B r i s t o w  a l s o  concen t ra ted  on ove rsee ing  t h e  development o f  
t h e  w r i t i n g  l a b .  I n  p r i n c i p l e ,  t h e  l a b  d e a l s  w i t h  s t u d e n t s '  more 
mechanica l  w r i t i n g  problems. E i t h e r  on t h e  b a s i s  o f  a  p r e t e s t  o r  
( b e t t e r )  w h i l e  r e a d i n g  s t u d e n t s '  w r i t i n ~ s ,  t h e  t e a c h e r  makes a  
p rob lem-d iagnos is  and p r e s c r i p t i o n ;  each s t u d e n t  t h e n  goes t o  t h e  
p r e s c r i b e d  f i l e ,  which c o n t a i n s  i n f o r m a t i o n ,  i n s t r u c t i o n s ,  
e x e r c i s e s ,  and mastery  t e s t s .  The l a b  a l l o w s  t h e  t eache r  t o  
i n d i v i d u a l i z e  i n s t r u c t i o n  i n  mechanics and f r e e s  r e g u l a r  c l a s s  
t i  me f o r  more i m p o r t a n t  aspec t s  o f  compos i t i on .  I t s  e f f e c t i v e -  
ness  depends on t h e  q u a l i t y  o f  t e a c h e r  p r e s c r i p t i o n s  and on t h e  
q u a l i t y  and s p e c i f i c i t y  of t h e  f i l e s .  The SWEEP l a b  i s  s t o r e d  i n '  
a  sma l l  computer and d i s t r i b u t e d  (and r e v i s e d )  t h r o u g h  t h e  word- 
p r o c e s s i n g  f u n c t i o n .  

The prob lem w i t h  t h e  l a b  i s  t h e  same p rob lem t h a t  o c c u r s  

.- ~\ w i t h  grammar workbooks and sentence-combining eye rc i ses :  some 
t e a c h e r s  use i t  t o  r e p l a c e  w r i t i n g  i n s t r u c t i o n ,  n o t  t o  f r e e  t i m e  
f o r  t h e  more i m p o r t a n t  aspec t s  o f  compos i t i on .  N o r t h  Vancouver 



has, t h e r e f o r e ,  dec ided  t o  do away w i t h  t h e  l a b .  I n  Sur rey ,  
where t h e  d i a g n o s t i c  p rocess  and p r e s c r i p t i o n s  a r e  much more 
d e t a i l e d ,  t h e  l a b  has been retained. 

The Compos i t ion  11 c u r r i c u l u m ,  a l t h o u g h  l e s s  t han  p e r f e c t ,  
r e p r e s e n t s  a  s i g n i f i c a n t  improvement over  p r e v i o u s  p a t t e r n s  o f  
i n s t r u c t i o n .  One o f  my r e g r e t s  i s  t h a t  I @as i n  Shanghai 
( t e a c h i n g  ~ h i f & e - ~ n ~ l i s h  t e a c h e r s )  d u r i n g  t h e  i m p o r t a n t  r e v i s i o n  
phase o f  t h e  p r o j e c t .  B u t  t h e  f l a w s  i n  t h e  c u r r i c u l u m  (e.g.,  
what I c o n s i d e r  a  m i s i n t e r p r e t a t i o n  of Bu rke ' s  Pentad)  a r e  
secondary.  What m a t t e r s  i s  n o t  t h e  c u r r i c u l u m  g u i d e  and r e s o u r c e  
book? h u t  r a t h e r  how teache rs  p e r c e i v e  compos i t i on  and what t h e y  
do i n  t h e i r  c lassrooms. Not s u r p r i s i n g l y ,  Compos i t ion  I 1  i s  
v a r i o u s l y  implemented i n  v a r i o u s  s c h o o l s  around t h e  p r o v i n c e .  I n  
H.C., as e lsewhere,  most E n g l i s h  t e a c h e r s  have n o t  i n  t h e  p a s t  
been v e r y  w e l l  p repared  a t  u n i v e r s i t y  f o r  t e a c h i n g  compos i t i on ;  
o f t e n  t h e y  have never  had a  compos i t i on  methods cou rse  o r  even an 
advanced compos i t i on  course.  The Compos i t ion  11 curr-;lculum i s  a  
w r i t t e n  p r o d u c t ,  t h e  r e s u l ~  o f  c r e a t i v e  processe's of ' c e r t a i n  
teachers ;  i t  must be judged as a  communicat ive  p rocess ,  b y  t h e  
q u a n t i t y  and q u a l i t y  o f  change i t  h e l p s  i nduce  i n  t h e  t e a c h i n g  of 
w r i t i n g  i n  t h e  s c h o o l s  o f  B.C. 

R i c h a r d  M. C o e  
Simon F r a s e r  . U n i v e r s i t y  

A REMINDER: A v i v a  Freedman ( L i n g u i  s t i r s ,  C a r l ~  
Canadian Caucus meet ing a t  t h e  Conference on Cc 

! t o n )  i s  c h a i  
)I l e g e  Compos 

r i n g  a  
i t i o n  

and Communication i n  D e t r o i t .  I t ' s  s e s s i o n  CZ-SIG: Thursday, 17 
March, 4:30-5:45,,. A l l  r e a d e r s  c f  t h i s  n e w s l e t t e r  a r e  i n v i t ~ d  
t o  a t t e n d .  

Q REQUEST: Are you " p r e s e n t i n g "  a t  CCTE SPRINGBOARDS 1983, 
Mon t rea l ,  i n  May? If so, send me t h e  deta i ls - -name,  t i t l e  of 
p r e s e n t a t i o n  (and perhaps a  b r i e f  d e s c r i p t i o n ) :  t y p e  o f  presen-  
t a t i o n  (workshop, paper,  demons t ra t i on )  : t i t 1  e  o f  sess ion ;  day, 
date ,  and t i m e  ( i f  you know them);  and so on. I'll p u b l i s h  what- 
eve r  i n f o r m a t i o n  you send me, co o t h e r  r e a d e r s  o f  t h i s  n e w s l e t t e r  
w i l l  be aware of and can s u p p o r t  your  e f f o r t s .  From what I ' m  
a b l e  t o  ga the r ,  t h e r e  w i l l  be  a  s t r o n g  post -secondary  s t ream of . 
sessions--perhaps t h e  s t r o n g e s t  ever  a t  a CCTE f innual Meet ing.  
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L i t s a n s h i p  T h r o u g h  t he  A g e s :  
S t e p h e n  P o t t e r  as L i t e r a r y  H i s t o r i a n  

!itEr;?;re -- i s  t o r t a ~ t  i n  r  .av a:klrvikiE, per-- 
. . .  

haps, cdy b y  coneor,+ *r!rinp iron the tsry inside cf 
;hat :ra$itipn3 a n d ,  eien wre ,  ? r  soreone who s t i l l  
br ! je res  that ,  i r  the d~6icri:pn 5275. 'En:lish L i  ter- 
zture i s  t h ~  t,est ci ai! suc;ec:r for educitino.' 

. !t i: di+!icu!t to iercrlbe tt,e peculiar tone t h a t  
cakes Potier'r w!i:n; s c  l r t i i ~ c .  euotatien ir  n o t  
~ i r y !  becauie so euch depends on ronu1ai:ons c! t o n e  -- 
irov eatr:~?ed, f r i r l y  siraightiorntrd erlosition intc 
nosent: ci e r c r x i a t i n ~  ircnv, for isstance -- !bit i t  
i s  very difficult  to select passcpes !hit ki!i be 
ei!ective o u t  of contert. R sentence like this! !or 
in r t~nce ,  sounds far sore cynic?! here t h a n  i t  does in 
the sicst  c i  PG+.?E~'E ex:!in;t!cn~ of h ~ u  i f s e r ~ ~ d  !:e 
hinseif i s  in the acrld of lit. l o p . :  

#hen I say " i t"  I a t  ccrprehensive!y cofisci~cs 
oi uorn-cct ti6 steers c! sentraces tired uith 
niaer I reee never not  t o  have  known -- like 
T k a t . .  . E ! i a . .  . f i r s r i n g e r . .  . Dove 
Cottage.' 'Yillinq suspenrion of dislelief- 
. . . killed in r tivern brad . . . strong . 

rystical yein . . . Ister  ::rid' rixed up nith 
'Folio . . . 'Tis Pity . . . nithout u'erflon- 
ing? fc!l . . . sic.,' etc. 
One i s  nLver s?re! even. ~hether to tzke the very 

oroaniiation c! Ftt ter ' r  book entire!y seriously. An 
ezaeple oi th is  d i f i l : c i t ~  i s  his division of the 
catecary 'Lii-sen' into !ire? types. 

Tvce 1: the I i terrrv hirtoriin, he teres 'the 
riregorist! the s i r n l i i i i r ,  t te  ccierer-ci-prbund-!or- 
the-rii:e-of-cover in^;-the-~rl;n<.' Fresmtej ~ i t h  the 
richnerr ci Lhe oineteefith ~enturv ,  . . F c t t e r ' ~  archetypal 
historian "does not hesitate i n  instant, h e  subject 
of nineteenth-cmtury wntrv, '  he begin:, ' i s  p r e t ! ~  
eqcally divided between nature and ean.' For ?he eo- 
men!!" Fatter rays! dea<cin, " R E  ail! renecbnr :!:is 
phrase as motto for the l3piit.  histories.' 

'Type i!,' be says! "call !an5inatory, or R i a -  
!.fpe . . . the idler vith f ie  pi?:.' ih i r  i s  the me 
liorth kaericans tend t u  think c! a5 t h e  Eritish a?- 
rteur. ' . . . he rather i r n o r e ~  the disccsrion oi 
wriiiep, icd peer in :rre?ntouslv for !he kuaan ?idr. 
rhiztj t:e cr,$~rrtt!,is ~e:!ir!lr ticeure be i C  ro treaen- 
dousiy hcrcq h!rself. . . . :here i s  alh2ys the i lp i i -  

. . 
rsticn :h;t !he re;! kri::";! the ret i  @'.'.d3 i s  the 

, . 
tarby kin: 2: a r i t i c ~ ,  ti! onn kind of rriting! in 
uhizb :nirtnrs5! coniet:lation. a n d  bueour dished tiith 
radncrs i f i d  a toxt ,  oi I%-the-Pest i s  tt,e thing.' 

: m p  " , z y  ci;lr: it)? npie-ein p i  scrfr:: 
! l  

~. 
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C T E E ? E ~ . '  t h e  c re i !o r  c i  V z r ! c r a  i i d  x h o c ! !  e d i t i o n !  
o i  c ! iss !cs.  ienetra::n;ly. Pct:er e b ~ e r r e s ,  d e s c r i b -  
l o g  i n  i l u i t  r e - e n c ~ s r ~ t e r  k i t h  a  schoc!!' e d i i i c r ,  o i  
K i l t o n  ! :reoare5, ~ e r h z p s ~  by c-e ' P .  #. V e r i t y ,  
0 .  h . ' ! !  i h i i  ' indeed.  beczc re  t h e  r d e s  i n  !h!s boot; 
were adi;ted !or bogs!  2nd F?rdd?:e ! O S ~  i t ~ e ! i  ~ a !  
u r i t t e n  f o r  r e n  ease c a ! t  and d i ; n i f i e d  by  l o n g  e r p e r -  
i ence ,  t h e  n o t e s  a r e  t h  e c r e  c o n c r e t e  r e t o r y  c f  t h e  
tno . '  

i t  b o c l d  o r c b a t l f  be s ! ! ly  t o  o b j e c t  t h a t  P o t t e r ' s  
t h r e e  tive. d o n ' t  r e r r e s r n !  2 v e r y  c z e p i e i e  v i e r  o f  t h e  
p r c f e i ~ ; o n  !I! !or  ! f i r t ance ,  w x i d  i n s i s t  t h a t  a  i y p e  
I V ,  C r i t i c ,  i s  -- and pe rhaps  was i n  !ex? -- a t  l e a s t  
a5 i r p c r i i n t l .  I t  becoces even s i l l i e r  as y o u  becoee 
a c c i i a a t i s e d  t o  t h e  P z t t e r i a n  a t w p h e r ~ !  so  r r d o ! e n t  
o f  pa rody  t h s t  even t h e  a c t  o f  c i a s s i f y i n g  s r e s s  e i i d i y '  
s a r d o n i c .  ?n t h e  e t h e r  hand! w c h  c i  t h e  power o f  t h e  
book r e s i d e s  i n  i t s  f u n d a a e n t a l  h i s t o r i c a l  accuracy.  
P o t t e r  i s  no! i t t i c k i n g  a s t r a n  *an o r  i dead ho rse .  

-. 
i n i s  b e c o w  c l e a r e r  t h e  more you uo rk  a t  keep ing  

p a r c d i c  e : a g e r z t i c n  and t r o t h  separa te .  P o t t e r ' s  
;)carest ; i rcdy,  re!c!ar ly d i s s o l v e s  i n t o  l i t e r a l  and 
s o b e r i n g  t r u t h .  "6. #. V e r i t y ,  R.  4.' ought  t o  be an 
a l l e q c r i c a l  f i g u r e ,  f o r  e x a r p l e ,  b u t  i n  f a c t  he i s  n o t .  
'The s t r a n g e  L i t ,  kng, ques t ionsQn e x a r i n a t i o n :  a r e  
o f t e n  n o t  i n v e n t e d :  

E i v e  as &any t h o ~ g h t s  a5 yoe can f r o g  ~ r i t e r s  
uho i ! o u r i s h e d  i n  ? b e  c e n t c r y  end ing  u i t h  1688 
-- t t k  t h o u g h t s  t o  t.e r e w k a b l e  f o r  beauty ,  
f o r c e ,  o r  shrewdness . . . 
h o s t  of u s  1:t. gag. type! who r e a d  P o t t e r ' s  

i a r e r ~ a o r h i p  books ri!! r e ~ e ~ b e r  t h e  pa rocy  i o o t n ~ t e  he 
o f i e r e d ,  i n  ' A  Note  on L i t n s n s h i p , V C h p t ' e r  O o i  k c -  
Pnt;>!*i>. i t  .as 2 f i f i :~ fin t h e  + : F E ~  o f  fpprJ  . .. 
: v !  p i r t  2. The l i n e  i s  V h c  keeps t h e  ga te  k e !  h o l '  
and t h e  no te ,  mhich appeared t o  h a r e  been w r i t t e n  by 
f c i ; c # i h a  61. J o h n r o n ' s  i n s t r u c t i o n s  f o r  w r i t e r s  ci 
no tes ,  wcf  c f i e r e d  as an e r a ~ p l e  o f  t h e  ' ve rsed  i n  t h e  
language c i  Shakespeare and h i s  C o n t e s p o r a r i e s v i o y .  

f h p  . . . here,  ho! 'Yho' i s  here,  i t h i n k .  
t h e  i n d e f i n i t e  1 i .e .  'HE nho'!, and n o t  t h e  
i ? , t e r r c g a t i v e  p i cnoon ,  as i s  l a p l i e d ,  f o r  i n -  
s:ance, by  t h e  p u n c t u a t i o n ,  'Yho keep! t h e  ? a t e  
he re?  h i '  ! O x f o r d  S h i t r i p r m i ,  i o d  'Yho keeps 
t h e  he re ,  t:~!' ! i t l t , t i d ~ €  fi);k€lptd?e). 
? # h o  keeps t h e  g a t e '  i s  a  p e r i p h r a s i s  ! i . e .  . . 
r o r t c r ' )  o i  a  k i n d  u s u a l  i n  c s l l i n g  t o  r i r -  

: a n t s  o: a t h e r s ,  i n a t t e n d a n c e  b o t  o u t  a! 
5:ght. C i .  1 E r n r y  VJ, !, ir, E2: ' Yo rk  . . . 
he's w i t h i n  t h e r e ,  h z !  ! n t c r  2 Sirv!tq fa?' 
! ~ x ~ o ~ f  :!,zkE.rt+a.~!: :ro:y ('I!.!, 'J! :i, 2 $  5 :  
':,is. . . . Yn! k'h.~ ~ a i t s  t h e r r ! '  ( ' t h e r e ' '  
(!r{cr$ :ha!:+j?<irc:. rLt:p,* {;ee:<!>: EisEinoer* 
.. . 
,,;? LLE;D ~ C ~ C I .  : ! I .  i :  ! . , , I L25 t  

not . . , knock . . . . K i t h i n  t h e r e ,  h o i  Sore-  
t h i n ?  divine t o l e  i o r t h  . , . [!ate? L i t l n c s  ;: 
a F ~ ~ ? ~ ~ ] ! ;  Jgncon, L q f r y  hso !n 91: t r r o e r ,  

. . . i V !  ,,I!:; p,. S t e e l e ,  i h e  f f l a e r a i  ! ! i G ! i !  l i !  
. . . i i : :  J Eo -- r h o  r a l t s  t h e r e  - 
przY bring ay l u t e  c u t  o f  t h e  n e x t  room. L ~ t f '  

Se rvan t ,  z i t h  a l c f f . '  
' ~ ~ d ;  a s  p o t t e r  n o t e s .  'so on f o r  ano the r  i n c h . '  The 
zoint is t t , z t  r e a d e r s  c f  i"<-!':,aiiiip t o o k  t h i s .  as 

parody, is a  r e a d i n q  r f  ! h e  l c r e  i n c h a i n ~ d  r s k e s  
i !earl  i t  .is fact,  a c u o t r t i o n  { r o e  t h e  o l d  Arden 
Yt;eaes;~?.rr !:n r:ic::, :c, Fatter's uor:sI "he e t i t o r ,  
c o t  c i  st:eer a ? p ~ ! i t e  i c r  h i s  t a s k !  seeec t o  b e  r e r o i v -  
i n g  t o  b r e a i  ili r e c o r d s  i c r  boneysdor th  i n  t h e  r a v  o f  
e : f l ana t ion  o i  t h e  u t t e r l y  c l e a r " ) .  

L s  i s  a l r e a d y  b e c o r i n g  apparen t !  t h e  g r e a t  t e r p t a -  
t i n n  r i t h  t h i s  book i s  t o  c u o t e  o r e z t  l o n g  s r a t c h e s  o f  
i t  -- !o r e a d  a loud ,  f o r  i n s t a h c e !  t h e  t h r r e - p q e  ep- 
i t o c e  c i  t h e  s t a n d a r d  l i t e r a r y  t i o g r a p h y  on paqes 81-63 
I ' Y i t h o o t  ~ o s t c ,  ! t h e  b i o g r a p h e r 1  p r e p a r e s  h i s s e l f  f c r  
t h e  p o i o l e  r z s r a g r  o f  p r a i s e ,  S m  over . ' )  Or P o t t e r  
on t h e  s c S j e c t  o f  e x a r i n a t i o n s :  you r a y  be a b l e  t o  
t w c h  t a s t e .  he s a y s 2  ' b u t  ~ h e t h e r  YOU can PX;I!D~ i n  
t z s t e  - t h a t  i s  a n o t h e r  r a t t e r  a l t o g e t h e r .  . . . 
P r o a d l y  fa~afino, t h e  on!y examinah ie  f a c t s  o? L i t e r a -  

.->. 
t u r e  a r e  dates,  p e r m 4  c i i a r a c t ~ r i s t i c r  cf ~ i t e r s ,  :. . . :  : , 

and d i c t a  on t h e  sub!ect o i  How i t  Yorks. '  Dr p G r a g e s  ~. ' 

o f  b l a c k ,  savage i r o n y  -- P o t t e r  on t h o s e  e x i e i n a t i o n s '  
' c o o l  s c ~ p n s i t i c n  t h a t  unbearded boys can  r e a s o n a b l y  be 
asked t o  pass  j o d p c e n t  on t h e  s o u l s  o f  s a t u r e  Shates-  
p e e r r s .  ' 

Eran ted ,  ~ u c h  of t h e  book i s  p r e o c c o p i e d  x i t h  
i n e c d o t e s  c.i t h e  d i s c i p l i n e ' s  d e v e l o p r e n t  i n  6 r ~ s t  
? i i i i i r , i  a i d  i s  r a t h e r  a  lo! o i  O::bridge aca?&: 
p a !  I Lnd g ran ted !  P o t t e r ' s  !wens c! ~ h s !  
~ c p C t  t o  h q e n  -- r o r e  " c r e a t i v e "  x r i t i n o ,  f a r  eaaeple 
-- a r e  swwt:; !  dc ted ;  n o : ~ ~ t k r ! e s s ,  h i s  accoun! c i  r h t t  
t;z hi:;ened i s  d e v a s t a t i n g ,  and n n l y  one nho i s  d e i r r -  
r i f i ~ d  ? c  SEE i n  s a t i r e ' s  g l s i s  w r y  i z c c  b e t  h i s  own 
m i l l  o i s s  t h e  g e n e r a l  a p p l i c a b i l i t y  o f  koch o f  t h e  
s t o r y  P o t t e r  t e l l s .  l o  one i h ~  hzr ever  r e a d  a n y  t i n ?  
of  e r a n i n a i i o n  i n  E n g l i s h ,  r u r ~ i v ,  c m l d  f s i l  t o  f i n d  
h i s  d e s c r i p t i o n  o f  a  "good s i o d e n t '  e t h ~ r  t h a n  e r m -  
c i ; ? inq l y  a c c u r a t e  ! r e 5 f i b e r  t h z t  t h i s  i r  IF:!, bt!ore 
i t  a x  ~ L l i g r t o r v  t o  a v o i d  coeaen t r  t t i t  r i g h t  t e  r e a d  
a5 s e ~ i s t ! :  . . .  hose !@:+?in pen 5i:ates f : : h i t ! t i ~ r . i ~ -  

i j r _ l l .  . . .e~~v r v e r  t h e  p a y .  D i f  .!ides r e n t w c e  
d t e r  easy renten::. She ! i t  i s  o f t e n  i ' she ' )  
e n j c r s  ? > e r s e l i .  She i s  r i s i n g  t o  t h e  cccas icn ,  
she fez i s :  st:* c a r a l y s e s  h e r  n e i g t h c u r  bv  cz!!'s 
i o r  €x i? ;  sheet! c f  p i p e r ,  2nd 25 ~ i t ~ n  2s n c t  ~, 

she i s  d c i n e  w h i t  i! r r o c i r n d ,  a n s v e r i n o  t h ?  
: J e i t i r n i  i s  !he EI:ECI~? ,.at. u : ih  t h e  r i ~ h t  



R u s s e l l  0. Hunt 
Far -F lung Correspondent 

COHORT REPORTS. Ca ro l yn  Gardner ( W r i t i n g  Workshop, Yorl:: 
U n i v e r s i t y )  would l i k e  us  t o  1::now t h a t  she p l a n s  " t o  h o l d  an 
i n f o r m a l  sess ion  a t  t h e  May CCTE Mont rea l  meet ing  f a r  i n t e r e s t e d  
post-secondary peop le  t o  comment on C he r  2 r e s e a r c h  p roposa l  

. - (fymded by SSHF:C, t o  b e g i n  EZ-84)  - t h e  s t u d y  o f  t h e  i n t e r a c t i o r i  
between t h e  i n s t r u c t o r  and t h e  s t u d e n t  i n  t h e  i n d i v i d u a l  t u t o r i n g  
s i t u a t i o n  d u r i n g  t h e  t a s k  o f  r e v i s i o n .  N o t i c e  in t h e  News le t t e r  

,-.. 
. . . . 

[Ca ro l yn  suggests1 would b r i n g  t h e  sess ion  t o  t h ~  a t t e n t i o n  o f  
..-. p e o ~ l e  who migh t  be i n t e r e s t e d  in commenting during or af te r  t h e  

sess ion . "  She i n v i t e s  r e a d e r s  o f  t h e  n e w s l e t t e r  t o  w r i t e  t o  her 
f o r  a  d e s c r i p t i o n  a f  t h e  p roposa l  b e f o r e  t h e  Conference. 

V i c t o r  Y .  Haines iDawcan C o l l e q e t  Mon t rea l !  has s e n t  a l ong  c o p i e s  
of  t h e  "Haines Cranton E n g l i s h  L i t e r a c y  Tes t  !Post Secondar,:, 
L e i e l )  " z7.d i t= I?sr;sa?, in.;it:ng a q , ~ , l : . f i = d  psrnor,  5 3  re>;j el;. I-hz 
t e s t .  If you b ~ o u l d  l i k e  t o  look: a t  Snd r e v i e w  t h l z  t e s t ,  p l ease  
w r i t e  and I w i l l  send i t  a l o n g  t o  you. Profec-sc;r Hain-' address 
i s  Dawson Co l lege ,  L a F o n t a i n r  Campus. 11:)01 Chet-brooi: :~ S t r e e t ,  
Mont rea l ,  F ' D  HZL 113. 

Ian L i n d s a y  (Ccncord ia  U n i v e r s i  t y - -Loyo la ,  Mon t rea l  ! would be 
i n t e r e s t e d  t o  meet o r  w r i t e  t o  anyone who secs c=nnec t i ans  between 
T rans fo rma t i ona l  Grammar t h e o r y  snd c o m p o s i t i o n  t h e o r y  and 
teach ing .  He'd p r e f e r  t h a t  " t h e y ' r e  r i o t  s t u c k  i n  t h e  theor:; of 

.. t h e  bO's (EL L a k o f f ,  e t c .  ! . " 
,.- 
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T H I S  I S  AH ESSAY: 
"On the Nature and Role of Y & R I T % P U  

My desk dictionary--it's the Funk and Wagnalls Standard 
College Dictionary--lists "a short composition dealing with a 
single topic" as the first (and primary) meaning of the noun 
essay. These two meanings follow: "An attempt to get something 
done; endeavor"; and "A tentative trying out or testing of 
something; trial". I expect that for most of us this set of 
meanings is pretty much the same as the one we carry around in 
our heads. We most often use the term to refer to the kinds of 
articles we encounter in Harpers or Atlantic MonthIy or in one of 
our professional journals or in much of the writing we asl:: our 
students to produce for us. The second and third meanings-- 
endeavor; trial (the ones that feel almost as much like verbs as 
nouns) --we use less frequently. 

I would not be surprised to learn? however, although I don't 
know how we'd test it, that those of us who study and teach 
writing and reading are subtly adjusting the ways we habitually 
organize this set of meanings: there is a gentle but significant 
nudging-out of noun coupled with an urging-in of verb. More and 
more often, I would guess, the term essay is used in contexts 
that allow greater resonance of something-going-on, slightly less 
palpability as thing-already-done. More and more often, essay is 

, 

again being used to suggest "endeavoring" or "testing". . . . .. . 
.. ,. . . . :  

An obvious impetus for this change (if, indeed, such a 
change is occurring: I'm really less concerned with whether or 
not it is than I am that it should b e )  is the attention being 
given to writing and reading as processes. When, now, we think 
about writing and reading, and when we teach them, we strive to 
think and teach not only knowing that but knowing how: we try to 
think in terms not only of "pieces of writing" and "interpreta- 
tions of reading", but aiso of "acts of writing" and "acts of 
reading". W e n  teaching writing, e.g., we not only deliver 
maxims about appropriate content, organiraiion, outlines, and the 
like; we also Find waysto help students through the processes of 
generating information and ideas, organizing, planning, drafting, 
and revising--through, i.e., the processes involved in discover- 
ing and working out semantic and rhetorical intentions. 

This division of writing and reading into product and 
process, while dangerous if reduced to an artificial dichotomy, 
has given us an extraordinarily powerful new way of seeing. When 
used unreductively, product and process are more than mere buzz 
words: they are probes that allow us to see more deeply into what 
we do, what we study, and what we teach. We see more deeply in 
part because we see doubly: this newsletter, for example, is not 
only a thing you hold in your hands and read: it is also an event 
in which you are participating--which you are making--as you 
read. We are aware of it as both thing and event, and this 
double awareness necessarily conditions how we view, how we 
respond to, and how we evaluate it. 
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~.. Two other sets of terms, one widely knownand used. the 

other not, give us language that will help us clarify these 
matters. Because they attempt to categorize uses of discourse, 
they illuminate the nature and functions? actual snd potential, 
of a newsletter such as this. 

The more widely known of these sets of terms is the Britton- 
Burgess-Martin-McLeod-Hosen distinction among expressive, 
transactional, and poetic discourse. As set out in chapter 6 of 
T h e  Development of Writing Abil itias ( 2 2 - 1 5 ' )  (London: Macmil lan 
Education-, 1975), expressive discourse "is language close to the 
self", language that reveals the speaker, "verbalizing hls con- 
sciousness, and displaying his close relation with a listener or 
reader". Expressive language is "thinking aloud on papert'--diary 
entries, e.o., that "record and exp.lore the writer's feelings, 
mood, opinions, preoctupations"; "personal letters written to 
friends or relations for the purpose of maintaining contact with 
them"; or "writing addressed to a limited public audience assumed 
to share much of the writer's context and many of his values and 
opinions and interests". Transactional discourse is "language to 
get things done"; it is used "to record facts, exchange opinions, 
explain and explore ideas, construct theories; to transact busi- 
ness, conduct campaigns, change pub1 ic opinion". Poetic 
discourse, finally, "uses language as an art medium". 

Douglas Barnes's distinction between exploratory and 
presentational functions of 1 anguage is 1 ess well known, but 
equal 1 y valuable. Exploratory language, according to Barnes, 
"is usually relatively undogmatic; it allows for tentativeness 
and false starts. One doesn't have to pay tno high a price for 
vagueness and mistakes." (What he is "talking about is, of 
course, the use of talk and writing as heuristic devices".) 
Such language can be contrasted with presentational or "final 
draft" language, "which is appropriate for occasions such as a 
lecture when the audience can reasonably expect a high level of 
explicitness, clarity, and organization". ("Language Across the 
Curriculum: The Teacher as Reflective Professional, " T h e  EnqIish 
Liuarterl y ,  III:3 [Fall 19801, 13. Elsewhere, ta1k:ing more 
specifically about language used by children in school, Barnes 
distinguishes between "language to explore" and "language for 
performance": from Communication to CurricuI um [Penguin Books, 
19761, p. 61.) 

The point, finally, is that a newsletter such as WSR/T&P 
ought to imitate a professional meeting as much as it does a 
professional journal. It is a forum--a place where professional 
dialogue can occur. It is a place that allows and Encourages 
public espressiva discourse--thinking aloud on paper. It is a 
place animated by language that is expl oratory--undogmatic, 
tentative. It is a public conversation, not a public lecture. 

.. 
This is not to say, of course, that trans~ctional and 

-' .., ; 
, presentational language have no place here. They clearly do (and 

so does the poetic). Rut we academics are over-committed to what 
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~ r i t t o n ,  e t  -81. , c a l l  " t r a n s a c t i o n a l  d i s c o u r s e " :  we t e n d  t o  
b e l i t t l e  language t h a t  l o o k s  l . i k e  i t  i s  a  r e c o r d  o f  t h i n k i n g  
a l oud  on paper.  We a r e  over-commit ted t o  what Barnes c a l l s  
" f i n a l  d r a f t  language" o r  " language f o r  per formance" :  we dread 
t h e  p o s s i b i l i t y  t h a t  ou r  t h i n k i n g  m igh t  g e t  caught  dressed i n  
languape t h a t  i s  i n e s p l i c i  t, u n c l e a r ,  o r  d i so rgan i zed .  O u r  
consc iousness and f e a r  t h a t  our  t h i n k i n g  m igh t  be  judged mai::ts u s  
u n w i l l i n g  t o  expose i t  " in -p rocess" .  

But  e x p r e s s i v e  and e x p l o r a t o r y  d i s c o u r s e  a re ,  i t  seems t o  
me, e x a c t l y  a p p r o p r i a t e  t o  t h e  k i n d  o f  fo rum t h i s  n e w s l e t t e r  i s  
i n t e n d e d  t o  be. And if we can make i t  t h a t  k i n d  o f  forum, i t  
w i l l  occupy a  s p e c i a l  and power fu l  p l a c e  i n  our p r o f e s s i o n a l  
l i v e s .  To make i t  t h a t ,  however, we've g o t  t o  t a k e  p a r t  i n  t h e  
even t  as i f  i t  were a  p r o f e s s i o n a l  meet ing and n o t  as i f  i t  were 
a  p r o f e s s i o n a l  j o u r n a l .  A n e w s l e t t e r  such as W & R i T & P  i s  n o t  
something one s u b m i t s  one 's  work t o ;  i t ' s  a  p l a c e  t o  which one 
has f r e e  access. O r ,  a lmos t  f r e e :  t h e  p r i c e  o f  admiss ion  i s  t h e  
shedding o f  p a s s i v i t y  and anonymity.  We must expose o u r s e l v e s  t o  
t h e  p o s s i b i l i t y  ( s u r e l y  n o t  t h e  l i k e l i h o o d .  g i v e n  ou r  shared 
c o n t e x t s ,  va lues ,  o p i n i o n s ,  ane i n t e r e s t s )  of  d i s a p p r o b a t i o n .  
But we g a i n  more t h a n  we g i v e  up, fur t h r o u g h  c o n t r i b u t i n g  t o  t h e  
d i a l o g u e  t a k i n g  p l a c e  i n  t h i s  fo rum we ea rn  our  f r a n c h i s e  and 
g a i n  c o n t r o l  over  ou r  wor lds .  
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I t  is p o s s i b l e  t o  s p e a k  a l a n g u a g f  s o  c o m m o n i r e d  b y  
g e n e r a l i t y  o r  j a r g o n  o r  s l a n g  t h a t  o n e ' s  a i l -  - ; i - r ~ d  
and I i f e  v i r t u a l l y  d i s a p p e a r  i n t o  i t .  And i t  i s  
p o s s i b l e  t o  s p e a k  a 1 6 n g u a g e  mau'e s o  p e r s o n a l  b y  
c o n t r i v a n c e . ,  a f f e c t a t i o n ,  o r  s l o v e n l  i n e s s  t h a t  o n e  
m a k e s  no  s e n s e .  
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